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Introduction

Incorporating role-play into the classroom adds variety, a
change of pace and opportunities for a lot of language
production and also a lot of fun! It can be an integral part of
the class and not a 'one-off event. If the teacher believes that
the activity will work and the necessary support is provided, it
can be very successful. However, if the teacher isn't convinced
about the validity of using role-play the activity "will fall flat on
its face just as you expected it to" (Gillian Porter Ladousse

1987). Therefore, if you think positive and have a go, you may
be pleasantly surprised!

What is role-play?

Role-play is any speaking activity when you either put yourself
into somebody else's shoes, or when you stay in your own
shoes but put yourself into an imaginary situation!

Imaginary people - The joy of role-play is that students can
'become’ anyone they like for a short time! The President, the
Queen, a millionaire, a pop star ........ the choice is endless!
Students can also take on the opinions of someone else. 'For
and Against' debates can be used and the class can be split

into those who are expressing views in favour and those who
are against the theme.

Imaginary situations - Functional language for a multitude of
scenarios can be activated and practised through role-play. 'At
the restaurant’, 'Checking in at the airport’, 'Looking for lost
property' are all possible role-plays.

Why use role-play?
It is widely agreed that learning takes place when activities are
engaging and memorable. Jeremy Harmer, a great language

expert advocates that the use of role-play for the following
reasons:

23 | Responsibility of contents of this paper rests upon the authors
and not upon the Editor & Publisher.



asic Sc h:n(_.._‘

ISHN: 978.93-5779-832.7 and P

mantth®®

Hu
exXpressive
: com€

It's jovial and motivating session. jves O e Olu( e the outsiq,.
Slow-learners get motivated tbcm‘-ﬁencd to IN° of languag,
The arena of the f;._:lassroom r:u‘:l wider ré
world - thus offering a
opportunities to slow-learners. will at SOME Poing

n a chance to
Real situationsg

In addition to these reasons, try
g c© nt. -
from the practice,

travel to an English-speakin
rehearse their English in a S
can be created and student
Mistakes can be made with no dr

o be adopted

while implementing role-
Most important points t

lay in the class room: -
i levels providing the

ble at elementary Try to think through

Role-play is possi -

students have been thoroughly PreP cc] and make sure this
the language the students n::nts may need the extra
o e board. I relc;;:ntly c:ljd a
: ts and w
'lost property office’ role-play with elemcntafjé sa(:he student:
spent time beforehand drilling the structur s
would need to use. When the role-play began t‘he s ul 13 elt
‘armed’ with the appropriate language. At higher levels the
students will not need so much support with the language but
they will need time to ‘get into' the role.

The role of the teacher Some of the possible teacher rolcs‘a'rc:
Facilitator - students may need new language to be ‘fed' in by
the teacher. If rehearsal time is appropriate the feeding in of

new language should take place at this stage.

Spectator - The teacher watches the role-play and offers
comments and advice at the end.

Participant - It is sometimes appropriate to :

take part in the role-play yourself. get involved and
M;stak:;Cormtimispossihleonthespot.

Ihu. = many ways to correct mi -

It is rarely appropriate for the R iy




OTR.OA.RTTO.R822.7
PRecoant Trends on
HHumanitiea and Rasle Bolences

= 2 (Y1 t (14 ‘t‘\_. O !\g .-11‘.‘:"l| 'l.l“’"" lf"‘ ' Ifli" l”“"
vty while the language ia atill fresh in theh mindas
Sentences with errors can be written on the board for the

group to correct togethen

::'_"T"’ correction If you have the equipment 1o record the role
plays either on audio cassette or on video, students can be
given the opportunity to listen to the dialogue again and reflect
on ”““ language used. They may find it easy to spot their owr
mistaxKes.

Peer-correction - Fellow students may be able to correct some
mistakes made by their peers. Students could be asked to
listen out for both great bits of language they'd like to use
themselves, and some mistakes they hear. Be careful to keep
peer-correction a positive and profitable experience for all
involved.

Mzaking a note of common mistakes yourself and dealing with
them in future classes ensures that the students don't lose
motivation by being corrected on the spot or straight after the
role-play. Negotiate with students and ask them how they
would like to be corrected.

One of the significant observations made by several research
students on English language Teaching and learning in India is
lack of students; participation in classroom discussions due to
low confidence levels and ineffective exposure to language skills
and practice. Several attempts have been made to address
such long standing problems in the context of second language
teaching and learning. Students’ inhibitions, shyness, fear,
low confidence levels and language problems have never been
addressed appropriately and adequately in schools, colleges
and universities.

In addition, to these the scene of English language classrooms
is largely teacher-centered and consequently the role and spirit
of students is undermined.

Many training programmes and conferences have been
conducted to address and overcome such critical issues of ELT
in India. Such programmes have helped improve teaching and
learning only in certain groups but the benefits have not
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Research tools;

Research tools such as observation and informal student
Tu;ltemews were used to elicit the responses of the students.
ese tools were used for data collection and the data gathered

was analyzed using qualitative methods.
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As stated above, role-play is one of the essential tools that hel
encourage participati = e ¥
pation and reduce inhibitions. Role play has
been S_UCCQSSfUH)’ used in ESL classrooms across the world.
According to Courtney (1974), mechanisms such as play acting
and_ thought are interconnected; they help students to test out
reality , to minimize personal anxieties and inhibitions, and to
master t:'neu' fields of action . role-play gives a valuable
opportunity to the students to hone their Englishlanguage
-sk:!lls [I.e.; listening ,speaking ,reading and writing in an
ul-tcgratec.i way . for instance ,the process of role-play begins
Tmth the instructions of teachers on role-play and its relevance
in language classrooms. It is followed by briefing on the role-
play used for the session and discussion with the students on
assigning roles to them. This discussion provides scope for
students to interact with their teacher and peer group, which
in turn contributes to their listening and speaking skills. This
is followed by the teacher’s advice to go through the relevant
material on the intended role-play, besides writing dialogues
for the specific roles assigned to them . such activities as a part
of the role- play promote their reading and writing skills .thus
various, phases involved in role-play promote negotiating skills

and communicative competence of the students.

This apart,it helps faculty to demonstrate the delivery of
dialogues with requisite modulation of voice in harmony with
appropriate body language. According to Brown [2001] as cited
in Huang [2008], role-play modestly engages offering a role to
one or more members of a group and giving a goal or purpose
that participants must attain. Role- play is a learner-centered
activity as it develops student’s enthusiasm to learn the subject
matter and to discuss the contents therein . According
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ents to come forward and participate
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and etiquette. The whole process of doing role-play facilitated

students to enhance their LSRW skills. The efforts of the
were fruitful as they were able ton experience all

students

those mentioned above. Developing dialogues for the characters
and scenes also helped students to empathize with the
characters, to comprehend the situation and to undertake the
role in total alignment with the narrative. The information
presented above states the process of writing dialogues for the
role-play and it leads to the next logical step of practising and
enacting the role-play. The ensuing section focuses on them.

Practice of Role-play:
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students had an opportunity to watch performances of other
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groups which he Iped them to know the merits and demerits of

role-play

This apart a majority of the students gained confidence and
shed lh(“il‘ inhibitions to a great extent. After a reasonably
good performance, suggestions were given to them to exchange
their roleﬁs and practice, as it helped them to grasp their total
scene of the role-play. Then, students were given the
suggestion to take up their own roles and pracficc again
several times. When students gained confidence to perform
role-play without any assistance, they were encouraged to take
up the role-play before the whole class.

T_hjs Practice helped students to cope with the dialogues ,
situation , and characters in the play and to emphasize with
Fhe character which in turn helped them to undertake tole-play
inn then-best manner possible. Thus, the practice sessions
were conducted fruitfully and this led to the final phase of
performing the role-play before the whole class.

Incredible results of Role-Play from Slow learners:

While working in Diploma and Engineering colleges, in the
English Laboratory class ( English Communication Skills
Laboratory ) I conducted several role-plays to my diploma as
well B.tech students on diversified topics. To my surprise, I got
amazed for have got slow-learners also deliberately and
heartfully participated without any kind of shy feeling or
inhibitions and improved their speaking English speaking
ability and started speaking before faculties and elders. I could
proudly say that it was my unforgettable and memorable
achievement. And I believed that role-play would do wonders in

the life of ESL students.

I personally recommend to all the English

fraternity to implement as far as possible role-play session to

your students whether they are schools students or college
students. .If role-play session conducted effectively either in
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Findings:

Research tools such as personal observation and inforpy
student interviews were great sources of help for the researchey

to elicit responses and to arrive at the findings of the researc},
The findings of the research were positive and encouraging,
Some of the key findings are mentioned below:

Role-play had given the students the required impetus (o
communicate in a variety of authentic situation. The whole
process had encouraged the students to a great extent., A
majority of the students expressed that their inhibitions had
been reduced. It was also evident from the interaction of the
shy students that they had improved their negotiating skills, Ag
mentioned earlier , role-play facilitated the integration of

LSRW skills.

The procedure of the research and activity had helped give
sufficient exposure for listening skills as students had to
interact with faculty and peer group regularly.

This research study also provided a number of opportunities
for students to voice their views on various aspects during
discussion , practice and execution of the role-play.

It also required students to read the original text of the role-
play besides other available resources on role-play to enrich
their abilities and contribution.

Students got a wonderful opportunity of writing dialogues for
various role besides editing and redrafting their dialogues.
This process gradually enriched their writing skills. Students
expressed their willingness to participate in such events to get
a good exposure for participating in public speaking activities.
The activity also exposed students to the necessary social skills

and etiquette to be followed.
A majority of the students had overcome the barriers of gender

and socioeconomic backgrounds.
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Thus, the whole process had greatly enriched the interaction
between teachers and students. In addition to the above
findings, such activities always cheer up the classroom
atmosphere ; in settings, the teaching f the textual unit has

-l-obaoome uite
e q casy for teachers and for learners to
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